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Purpose Of This Flyer

t En cour age par ents and serv ice pro vid ers to be 
more re spon sive to their child’s cur rent forms
of com mu ni ca tion.

t Dis cuss the rea sons for and uses of ex pres sive
com mu ni ca tion.

t En cour age par ents and serv ice pro vid ers to
de velop a “map” of their child’s cur rent and
fu ture ex pres sive com mu ni ca tion needs.

t Dis cuss the many forms that may be used for
ex pres sive com mu ni ca tion.

t Dis cuss the pro gres sive na ture of com mu ni ca -
tion de vel op ment.

Pre sent guide lines for de sign ing an ef fec tive com -
mu ni ca tion pro gram.

What Is Expressive
Communication?

Ex pres sive com mu ni ca tion in volves send ing a
mes sage to an other per son(s) to (a) make some -
thing hap pen or (b) stop some thing that is al ready
hap pen ing.

Chil dren and youth who are deaf- blind are able to
ex press them selves in many dif fer ent ways.  Par -
ents, sib lings, and serv ice pro vid ers must be re -
spon sive to their var ied forms of com mu ni ca tion.
In ad di tion, they must no tice and en cour age op -
por tu ni ties for ex pres sive com mu ni ca tion.

Reasons To Communicate –
At An Early Age

Register Protest or Rejection
“Don’t touch me!”
“I don’t like that!”
“I don’t want an other bite!”
“Stop do ing that!”
“Gain At ten tion”
“Mama”
“Hey, here I am…look at me!”
“Come over here!”

Request Continuation
“I want an other bite.”
“More bounc ing, please.”
“I need more work.”
“I want to play ball some more.”

Make a Choice
“I want choco late milk.”  (not more food)
“I’d like a ham burger.” (not a drink)
“I need a break from my work.”

Reasons To Communicate –
At A Later Age

Greet Someone; Make Social Comments
“Hi.”
“Bye.”
“Thank you.”

Make Offers
“Would you like some?”
“Here,  have some of mine.”

Provide Comments
“Mine.”
“This is good.”
“The ta ble is dirty.”
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Reply to a Previous Statement
“Okay.”
“Later.”

Get More Information
“What are we go ing to do?”
“Where are we go ing?”
“Where are we?”
“How do I do this?”

All of us ex press our selves in hun dreds of ways.
The above ex am ples used speech; chil dren who are 
deaf- blind may also use fa cial ex pres sions, ges -
tures, sign, com mu ni ca tion boards, etc.

Communication Milestones
Put Your Child  on the Map

We will use the name “Lee” to rep re sent an in fant,
child, or young adult who is deaf- blind. Think of
Lee as your child, or as the stu dent in your class -
room.

Ini tially, just like all moms and dads, Lee’s par ents
per ceived Lee’s cries and move ments as hav ing
mean ing even though Lee was not pur pose fully
com mu ni cate needs to any one.  Peo ple be gan to re -
spond to Lee’s move ments and fa cial ges tures as if
they were com mu ni ca tion.  Then, Lee be gan to un -
der stand that cer tain move ments made cer tain
things hap pen; Lee was be gin ning to have some
con trol over the world.  Later, Lee’s mom, dad, and
teacher got to gether to fig ure out how Lee could
com mu ni cate with more peo ple and in new ways.

Communication Map

The Ex pres sive Com mu ni ca tion Map pre sented
be low can be used as a guide to:
1. determine the ways in which your child is

able to communicate with you right now.
(Current)

2. determine the way or ways in which your
child can be taught to communicate during
the next year. (IEP Objectives)

3. determine the ways your child might be 
able to communicate in the future. 
(Visionary Planning)

As you look at the map in Fig ure 1, you will no tice
that, ini tially, the com mu ni ca tion tech niques are
sim ple and con crete. As you move across the map
you will see that the ways to com mu ni cate be come
more com plex. Lee is able to use a number of dif -
fer ent ways to com mu ni cate the same mes sage.
When Lee does this, Lee is show ing “pur pose ful”
com mu ni ca tion be hav ior.

Par ents and serv ice pro vid ers should dis cuss the
fol low ing:

t In how many dif fer ent ways is the stu dent
cur rently com mu ni cat ing?

t What new ways could be taught dur ing the
year?

t What pos si ble ways may be taught in the next
five years?
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Use this color code to fill in
appropriate areas.
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Fig ure 1  Com mu ni ca tion Map



You may fill in the ar eas with the color- coding that
is shown, or you may make up your own.  Par ents
should be given a copy and a copy should be
placed with the child’s rec ords.  Too of ten, dur ing
pe ri ods of tran si tion, the child’s com mu ni ca tion
sys tem is not planned or main tained.  When that
oc curs, valu able time may be wasted by (a) chang -
ing the child’s pro gram when the cur rent one is
work ing, (b) try ing to teach com mu ni ca tion tech -
niques that didn’t work in the past, or (c) teach ing
tech niques the child al ready knows.

Communication by Recognition

Be hav iors in di cate an aware ness that an other per -
son is pres ent.

Fa cial Ex pres sions - These early forms may not be
pur pose ful com mu ni ca tion, but sim ple re ac tions
that in di cate pleas ure or dis pleas ure.

Examples
Opens mouth for more.
Turns head away.
Smiles or grim aces.

Vo cali za tions - Early vo cali za tions may in di cate
pleas ure or dis com fort/dis tress. Par ents may no -
tice that when Lee is un com fort able or not pleased,
Lee’s vo cali za tions are louder, longer, and have dif -
fer ent in flec tions than when Lee is happy.

Examples
Cries to in di cate dis com fort.
Makes soft “u” sound when rocked.
Makes loud “a” sound when mu sic goes off.
Makes gen tle “wee” sound when swing ing.

Contingency Communication

These be hav iors are pur pose ful but not used for in -
ten tional com mu ni ca tion. How ever, they may be
in ter preted by oth ers as be ing com mu ni ca tive. Lee
learns that by can act ing on the en vi ron ment, Lee
can cause an ef fect

Body Move ments - Lee may use large body move -
ments or more spe cific body move ments to ex press 
Lee’s wants. Ini tially, these may be used to pro test
or to re quest more. At this point, Lee is dem on -
strat ing an tici pa tion that an ac tiv ity will con tinue.
Pur pose ful com mu ni ca tion will con tinue only if
other peo ple re spond to it.

Examples
Moves body when per son starts rock ing Lee, then 

stops.
Moves body back when per son starts giv ing a

back rub, then stops.
Turns head away from dis liked food.

Switch Ac ti va tion (physi cal con trol) - Early as sis -
tive tech nol ogy may in clude a switch that is con -
nected to a tape re corder (for mu sic), a fan, a
vi bra tion pil low, or lights. This is not a com mu ni -
ca tion re sponse, but this may help teach Lee cause
and ef fect. Lee may learn that if he makes a cer tain

move ment, ac ti vat ing a switch, Lee can have some
con trol over the physi cal en vi ron ment.

Examples
Touches big yel low plate switch to turn on fan.
Touches vi bra tion pil low.
Pulls strings on switch to turn on bright lights.

Switch Ac ti va tion (so cial con trol) - If Lee is not able 
to get other peo ple’s at ten tion by vo cali za tions,
physi cal touch, or go ing to them, Lee should be
taught other ways of call ing or get ting peo ple’s at -
ten tion. A switch may be hooked up to a tape re -
corder that has a loop tape with a re corded
mes sage, “Come here, please.” A sim ple buzzer
may also serve as a call ing de vice to get peo ple’s at -
ten tion.

Examples
Ac ti vates a buzz ing de vice in the work place to

in di cate, “Need help” or “Need more work.”
Presses a switch with a red satin heart that is con -

nected to a tape re corder that says, “Give me a
hug.”

Instrumental Communication

These be hav iors are sim ple, non- symbolic be hav -
iors that are di rected to wards an other per son, with 
the in tent of caus ing the other per son to act. Be hav -
iors can be di rected at per son or ob ject, but not
both.

Touch Per son - Lee will need to learn that things in
Lee’s en vi ron ment don’t just hap pen. Other peo ple 
can con trol out comes if Lee com mu ni cates with
them. If Lee has the mo tor abil ity to touch an other
per son to com mu ni cate, it is im por tant to teach Lee 
to do so. In or der to show that Lee has pur pose ful
com mu ni ca tion, Lee must look, turn to, or touch
an other per son to pur pose fully com mu ni cate to
that per son. This can be done by eye gaze (if Lee
has enough vi sion to do this). It can be done by
mov ing Lee’s body to ward the other per son or it
can be done by touch ing the other per son. Ini tially,
Lee may only touch you if you place your hand 1/2
to 1 inch from Lee’s hand. Then, you can be gin to
move your hand away so Lee has to ex tend his
hand far ther in or der to touch you.

Examples
Touches Mom’s hand to get an other bite.
Touches Dad’s arm to get more tick ling.
Pushes brother’s face away to in di cate, “Leave

me alone.”

Ma nipu late Per son - Once Lee can touch a per son,
Lee may be gin to take the per son’s hand and move
it to ward Lee or to ward an ob ject that Lee wants.
We can help make this hap pen if we don’t move
our hands im me di ately when Lee touches us.  In
this way, Lee will have to work a lit tle bit harder to
make some thing hap pen (out come).
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Examples
Pulls Mom’s hand (with the spoon) to Lee’s

mouth.
Pulls Dad’s arm to Lee’s tummy for more tick ling.
Pushes peer’s hand to open locker in the high

school.

Touch Ob ject - We also want Lee to touch one (out
of two or more) ob jects to re quest a choice.  At first,
we do not pro vide Lee with two “good” choices.
We use an ob ject Lee dis likes (a cool wash cloth)
and one Lee likes (oat meal with cin na mon).  This
gives Lee a rea son to touch one ob ject and not the
other.  Later, you can use two items, which Lee
likes, to al low Lee to make choices.  Lee may turn
his cheek to touch the ob ject if Lee does not have
use of his arms or hands.  Lee may move his hand
only an inch to touch the cho sen ob ject.  A physi cal
or oc cu pa tional thera pist may help de ter mine the
best mo tor move ment.

Examples
Touches warm ap ple sauce.
Touches keys (to go rid ing) ver sus pa per towel.
Touches waist band to in di cate “Go to bath room.”

Conventional Communication

The be hav iors at this level are still non- symbolic.
At this level Lee be gins to co or di nate the use of ob -
jects and peo ple.

Ex tend Ob jects - Lee will be able to ex tend ob jects
only if Lee has the mo tor abil ity to do so. All chil -
dren will not have this abil ity, and some ob jects
can not be ex tended.  At first, Lee may ex tend the
ob ject only a short dis tance.  Gradu ally, Lee will
learn to ex tend it far ther.  Lee may also ex tend ob -
jects to get some thing else in re turn.

Examples
Ex tends cup to get more milk.
Ex tends money holder for you to put in Lee’s

“wages.”
Ex tends bowl for more pop corn.
Ex tends lunch ticket to man ager in cafe te ria.

Sim ple Ges tures - Sim ple ges tures should be
taught be fore man ual signs (if Lee has enough mo -
tor abil ity).  You and I use ges tures to com mu ni cate 
every day.  Lee will con tinue to use sim ple ges tures 
even though Lee may learn other com plex ways to
com mu ni cate.

Examples
Waves “Hi"/"Bye.”
Ges tures “Mine.”
Ges tures “Eat.”
Ges tures “Fin ished.”

Point ing - Chil dren with out dis abili ties point to
peo ple and ob jects be fore they learn to say their
first words.  Of ten, their first words may be paired
with point ing.  We all point on oc ca sion to com mu -
ni cate some thing to some body (es pe cially in quiet

places, like church).  Of course, Lee’s abil ity to
point will de pend on how well Lee is able to see
and how well Lee can use his fine mo tor skills.
Many chil dren who are deaf- blind will not be able
to use point ing as a way to com mu ni cate.  How -
ever, if Lee has enough vi sion to see large ob jects or 
large pic tures and has good mo tor skills, we want
to teach Lee to point as a way to com mu ni cate.

Examples
Points to Daddy when he gets home from work.
Points to a door to go out side.
Points to a clock/watch with large num bers to

in di cate, “Time to go to work.”

Two/Three Choice Com mu ni ca tion Sys tems -
Once Lee is able to make a choice from two ob jects,
we want to in crease the number of choices. As an
ex am ple, Lee may do this by push ing a switch on a
three- choice- light/buzzer de vice to ex press Lee’s
choice of the three items or Lee may push one of
sev eral switches that ac ti vate dif fer ent mes sages
on a tape re corder.  If Lee is not able to make sim ple 
choices with ob jects, a more ex pen sive com mu ni -
ca tion sys tem will proba bly not work ei ther.  No
sys tem can do magic.

Examples
Uses eye gaze to look at one of four ob jects vel -

croed to a plexi glass form.
Touches one of three switches to get de sired item

at lunch.
Ac ti vates one of two switches to com mu ni cate

where Lee wants to go (minia ture ob jects may
be vel croed to the switches; once Lee learns that 
these rep re sent real ob jects or ac tivi ties).

Emerging Symbolic Communication

At this level, the be hav iors that are used to com -
mu ni cate be come gradu ally more ab stract.

Com plex Ges tures - Once Lee is able to use a few
sim ple ges tures, then more ges tures may be
taught.  Think of ges tures that we all use oc ca sion -
ally.

Examples
Ges tures, “Want.”
Ges tures, “Put in here.”
Shrugs shoul ders to in di cate, “I don’t know.”
Ges tures, “Come.”
Shakes head, “No” or “Yes.”

Minia ture Ob jects - Once Lee has learned to as so ci -
ate ob ject cues with peo ple and ac tivi ties in Lee’s
re cep tive com mu ni ca tion pro gram (see fact sheet
Re cep tive Com mu ni ca tion), Lee will be able to use
small ob jects that are as so ci ated with an ac tiv ity as
a way to ex press Lee’s wants and needs.

Examples
Hands han dle bar grip to P.E. teacher to re quest

ex er cise bike.
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Presses but ton on a touch ac ti vated talk ing de -
vice that has small ob jects glued to each of the
but tons.

Ex tends one of five small ob jects (vel croed on a
wheel chair tray) to the teacher to in di cate
where Lee wants to go.

Pic tures and Line Draw ings - Lee may have
enough vi sion (when Lee wears his glasses) to see
pic ture sym bols (black draw ings/Mayer- Johnson)
even though Lee can’t iden tify pho to graphs. Line
draw ings are less ex pen sive than minia ture ob jects
and take less time to find. If Lee can see and un der -
stand these, we can use them as we in crease Lee’s
vo cabu lary.

Examples
Se lects pic ture of swing to in di cate, “I want to

swing.”
Presses a 3- Choice Switch with a pic ture of a

bucket in di cat ing, “Need bucket to clean ta ble
in cafe te ria.”

Points to a line draw ing of a red square to in di -
cate, “Put me on the red mat.”

Symbolic Communication

Man ual signs, writ ten words, sys tems with braille,
and speech words are true sym bols. Lee must un -
der stand that there is a 1- to-1 re la tion ship be tween
the sym bol and the ob ject/per son/ac tiv ity; the sym -
bol “stands for” or “re fers to” the real thing. This is
very dif fi cult for some chil dren. If Lee has enough
cog ni tive abili ties, Lee may be able to use an elec -
tronic sys tem with speech out put. Lee’s sym bol
sys tem may be large key board let ters or a brailled
key board, de pend ing on Lee’s vi sion, mo tor and
cog ni tive skills.

Some chil dren may be taught mul ti ple com mu ni -
ca tion meth ods con cur rently. While one method is
be ing mas tered, the next method can be in tro -
duced.

Communication Development Is
Progressive

Par ents and serv ice pro vid ers need to con sider the
child’s vi sion, hear ing, mo tor, and cog ni tive skills.
They must also con sider the child’s age and with
whom the child will be com mu ni cat ing. It is im -
por tant to re mem ber that com mu ni ca tion de vel op -
ment is pro gres sive.  It may prog ress (a) from easy
to hard, (b) from few ways to many, (c) from few
wants and needs to many, (d) from a few rea sons to
many, and (e) with few peo ple to many. How do we 
de ter mine the most ef fec tive and ef fi cient ex pres -
sive com mu ni ca tion sys tem for Lee?

Hearing and Vision Abilities

t When was the on set of the vi sion or hear ing
loss?

t Does Lee have the abil ity to hear (with hear -
ing aids) and imi tate some sounds?

t Can Lee see shad ows or color?

t Does Lee see ob jects well enough to reach out
for them?

Motor Abilities

t Is Lee am bu la tory?

t Does Lee have full range of mo tion of his arms 
and hands, or is move ment lim ited?

t If Lee can’t move his arms and legs, can Lee
move his face from side to side?

t Can Lee grasp ob jects?

t Does Lee have the abil ity to ex tend his arm or
to point?

t Does Lee have a tray on his wheel chair for at -
tach ing ob jects, switches, or elec tronic de -
vices?

Cognitive Abilities

t Does Lee seem to learn things quickly?

t Does Lee in di cate that he knows where he is
go ing and what is about to hap pen?

t Is Lee mo ti vated to do things?

t Does Lee try things again and again when Lee 
is learn ing new things?

t Does Lee smile when he has ac com plished a
task?

Lee will not have to learn every form or way that is
pre sented above.  You will need to con sider Lee’s
vi sion, hear ing, mo tor, and cog ni tive abili ties and
dis abili ties in or der to (a) strengthen cur rent com -
mu ni ca tion, (b) de velop new ways to com mu ni -
cate, and (c) plan for more ef fi cient ways for Lee to
com mu ni cate in the fu ture.

REMEM BER. . . The best com mu ni ca tion re sults
come from ac tive teach ing. Eve ry one in Lee’s en -
vi ron ment must be re spon sive, con sis tent, and
pro vide many dif fer ent op por tu ni ties for com mu -
ni ca tion.

Suggested Reading

Row land, C., & Schweigert, P.  (1989).  Tan gi ble
sym bol sys tems for in di vidu als with multisen sory 
im pair ments.  Tuc son:  Com mu ni ca tion Skill
Build ers.

Row land, C., & Stremel- Campbell, K.  (1987).  Share
and share alike:  Con ven tional ges tures through
emer gent lan guage.  In D. Guess, L. Go etz & K.
Stremel- Campbell (Eds.), In no va tive pro gram de -
sign for in di vidu als with dual sen sory im pair -
ments (pp. 45–75).  Bal ti more:  Paul H. Brookes.

Stremel, K., & Schutz, R.  Func tional com mu ni ca tion 
in in te grated set tings for stu dents who are deaf-
 blind.  In N. G. Har ing & L. T. Ro mer (Eds.),
Includ ing stu dents with deaf- blindness in typi cal
edu ca tional set tings.  Bal ti more:  Paul H. Brookes.
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Resources

Able Net, Inc. 1081 Tenth Ave nue, S.E., Min nea po lis, 
MN 55414- 1312; 800- 322- 0956, fax 612- 379- 9143,
cus tom erserv ice@able net.com,
http://www.able net.com.

Hope Cata log. Hope Inc. 55 East 100 North, Ste 203,
Lo gan, UT  84321-4648: tel/fax 435- 752- 9533,
hope@n1.net.

Mayer- Johnson Com pany Non- Speech Com mu ni ca tion 
Prod ucts. P. O. Box 1579, Solana Beach, CA 92075-7579; 
619- 550- 0084, fax 619- 550- 0449, MayerJ@aol.com,
http://www.may er john son.com.

Prentke Ro mich, 1022 Heyl Road, Wooster, OH
44691,  800-  262-  1933,  fax  330-  263-  4829,
info@prentrom.com, http://www.pren trom.com.

Toys for Spe cial Chil dren,  385 War bur ton Ave nue,
Hastings- on- Hudson, NY  10706; 800- 832- 8697, 
914- 478- 0960, fax: 914- 478- 7030, 
cus tomer_sup port@ena bling de vices.com.

Additional Resources

Cali for nia Deaf- Blind Serv ices, 1992. Com mu ni ca -
tion: what is he try ing to tell me?  Fact Sheets
from Cali for nia Deaf- Blind Serv ices

A brief sum mary of the ways a deaf- blind child
may try to com mu ni cate is fol lowed by a sug -
gested con tin uum of steps for re spond ing to this
com mu ni ca tion be hav ior.  Avail able in Span ish. 

Field ing, G., & Bullis, M., (ed). (1988). Com mu ni -
ca tion de vel op ment in young chil dren with
deaf- blindness: lit era ture re view. Mon mouth,
OR, Teach ing Re search Pub li ca tions.

Pub lished as part of the Com mu ni ca tion Skills
Cen ter for Young Chil dren with Deaf- Blindness.
Each chap ter in cludes a 15–20 page over view of a
cer tain as pect of com mu ni ca tion and then a re -
view of the lit era ture.

Nel son, C. (1994). There’s more than one way to
hold a conversation. Liv ing and Learn ing
Together, vol. 1, no.23, Oc to ber 1994, 4–6.

Nel son dis cusses the na ture and im por tance of
non sym bolic com mu ni ca tion for the deaf- blind
child. She em pha sizes the need for care givers to
rec og nize and re spond to ap proach and with -
drawal cues of the deaf- blind child. The im por -
tance of es tab lish ing a mean ing ful fo cus in any
con ver sa tion to cre ate a need for com mu ni ca tion
in the child is also stressed

McFar land, S., Miles, B., Sil ber man, R., Rig gio, M., 
Smith das, R., & Smith das, M. (1994). Com mu ni -
ca tion with learn ers who are deaf- blind. Sum mer 
In sti tute.  Sands Point: Hunter Col lege. 

This pro gram was of fered through the Perkins
Deaf- Blind Train ing Pro ject, a ma jor goal of which
is to pro vide sum mer train ing to im prove serv ices
for learn ers who are deaf- blind.  The course pro -
vides a com pre hen sive analy sis of the com mu ni ca -
tion needs of learn ers who are deaf- blind.  The
im pact of dual sen sory loss on com mu ni ca tion de -
vel op ment, as sess ment pro ce dures, and strate gies
to de velop non sym bolic and sym bolic com mu ni ca -
tion are ad dressed. Spe cific com mu ni ca tion meth -
od olo gies and a va ri ety of com mu ni ca tion modes,
in clud ing aug men ta tive sys tems, are pre sented.

Reyes, D. (1993). Ac cess to con text : a ba sic need for 
deafblind peo ple. Deafblind Edu ca tion, July-
 December 1993, 5–9.

This ar ti cle ex plains what the author con sid ers to
be the most se ri ous dif fi cul ties faced by
the deafblind within an en vi ron ment which
“hears and sees.”  The piece also ana lyzes some of
the re sources avail able and some which need to
be de vel oped with the aim of at tain ing an in de -
pend ent and in te grated life style.  While de vel op -
ing the maxi mum use of the senses, men tal abil ity
and com mu ni ca tion skills is deemed im por tant,
clar ity of thought is seen by this author as the key
to suc cess ful in de pend ent liv ing.

Stremel, K., Molden, V., Leis ter, C., Mat thews, J.,
Wil son, R., Goo dall, deV., & Hol ston, J. (1990).
Com mu ni ca tion sys tems and rou tines: : a
decision- making pro cess.  Uni ver sity of South -
ern Mis sis sippi

This man ual was pro duced un der grant
GOO8730414 from OSER. The ul ti mate goal for
chil dren with any type of dis abil ity in the area of
com mu ni ca tion de vel op ment is to as sist the child,
through so cial in ter ac tions and en vi ron mental ar -
range ments, to be able to com mu ni cate in the most
ef fec tive way pos si ble, to a va ri ety of peo ple, and in
a wide va ri ety of so cial situa tions and en vi ron -
ments.  The job of the in ter ven tion ist is to move the
child and ma jor in ter ac tor in that di rec tion with the
least amount of “stall ing.”  Know ing where to be -
gin, the di rec tion to take, an tici pat ing some de tours
along the way, and know ing when we are there will 
be based on a decision- making pro cess. This man -
ual cov ers the teach ing of com mu ni ca tive be hav -
iors, re cep tive com mu ni ca tion and ex pres sive
com mu ni ca tion, for chil dren with vi sion, hear ing
and mo tor im pair ments via this decision- making
pro cess. In cludes dia grams, charts, ex am ples, and
an IFSP.

Please feel free to share this in for ma tion. This pub -
li ca tion is avail able in stan dard or large print,
grade 2 braille, or 3.5” disk (as cii) at no cost. To re -
quest ad di tional cop ies or to con tact us with sug -
ges tions or ques tions:
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TTY (800) 854-7013 DB-LINK Voice (800) 438-9376

DB- LINK (The Na tional In for ma tion Clear ing house on Chil dren Who Are Deaf-
 Blind) is funded through Co op era tive Agree ment No. HO25U20001 by the U.S.
De part ment of Edu ca tion, OS ERS, Spe cial Edu ca tion Pro grams. The opin ions and
poli cies ex pressed by this fact sheet do not nec es sar ily re flect those of DB- LINK or
the U.S. De part ment of Edu ca tion.

+  (  : 

DB- LINK
345 N. Mon mouth Ave
Mon mouth, OR 97361
Voice (800) 438- 9376
TTY: (800) 854- 7013
Fax: (503) 838- 8150

E-mail: dblink@tr.wou.edu
http://www.tr.wou.edu/dblink


